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THE CONSTRUCTIVIST APPROACH AS THE MOST
CRUCIAL PRINCIPLE IN THE DEVELOPMENT OF A
CURRICULUM FOR STUDYING ENGLISH FOR SPECIFIC
PURPOSES IN A MODERN UNIVERSITY

ABSTRACT

The article explores the specifics of the constructivist approach in
education and discusses the objectives of learning a foreign language.
Constructivism is an educational theory and approach to learning that
suggests learners actively construct their own knowledge and
understanding of the world through their experiences, interactions, and
reflections. The key principles of constructivism emphasize the learner's
role in the learning process and the importance of meaningful, rich
experiences. The constructivist approach emphasizes active learning,
critical thinking, and problem-solving. In the context of developing a
curriculum for studying English for specific purposes (ESP) in a modern
university, the constructivist approach would involve: contextualized
learning: designing the curriculum based on the specific needs and contexts
of the learners. For English for specific purposes, this could mean tailoring
the content to the professional or academic fields relevant to the students,
such as business, science, or technology; interactive learning activities.
integrating activities that encourage students to actively engage with the
material. This could include group discussions, case studies, real-world
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projects, and simulations relevant to their specific field; authentic materials.
using authentic materials like industry reports, academic journals, or
workplace documents to expose students to the language they will
encounter in their future professions; student-centered learning: shifting
the focus from the teacher as the sole source of knowledge to students
taking an active role in their own learning. This might involve projects,
research, and presentations related to their specific field; assessment for
learning: implementing assessments that measure not only language
proficiency but also the application of language skills in real-world
situations. This could involve practical tasks, presentations, or portfolios
demonstrating their understanding in a professional context. The
application of the constructivist approach in ESP aims to make the learning
experience more meaningful and relevant to students' future endeavors,
fostering a deeper understanding of the language within the specific context
in which they will use it.

Key words: constructivism, constructivist approach, communicative
competencies, professional communication, student-centered learning,
authentic material, critical thinking

PE3IOME

KOHCTPYKTUBHCTCKUIM IIOAXOJ KAK CAMBIM BAXHBIN
IIPUHIIUII TIPU  PA3SPABOTKE IIPOTPAMMEBI HW3VYEHHA
AHTJIMMCKOIO A3BIKA JJIA1 CHEIWAJBHBIX LEJIEA B
COBPEMEHHOM YHUBEPCUTETE

B cratbe packpsiTa crenuduKa KOHCTPYKTUBHCTCKOTO IIOAXOZA B
00y4eHUH, PpaCcCMATPUBAIOTCSA IeMU U3YYeHHs WMHOCTPAHHOTO SI3BIKA.
KoHcTpykTHBHU3M Kak oOpa3oBaTelbHAs TEOPUS U IIOAXOJ K OOy4eHHIO
AHTIUICKOMY S3BIKY [JIsS CIIEI[UAJbHBIX Liejell IpeAlroJaraeT aKTHBHOE
y4acTHe CTYLEeHTOB IpKU (OPMUPOBAHWM 3HAHWHM M IIO3HAHMA MHUpa
IIOCPEZCTBOM COOGCTBEHHOTO OIIBITA, OOLIeHWs M MblmaeHus. KiioueBsie
IIPUHLIMIIBI KOHCTPYKTHUBU3MA [I0Y€PKUBAIOT POJIb yUALIEToCs B IIPOIlecce
06y4eHH ¥ BAXXHOCTh 3HAYUMOTO, 60raTOro OIbITa. KOHCTPYKTHBUCTCKUI
IOJXOJ, fejlaeT YIIOp HAa aKTHBHOe OOy4eHMe, KPUTUYeCKOe MBIIUIEHUEe U
pelieHre mpoGieM. B KOHTeKcTe pa3paGOTKu y4eOGHOH IIpOrpaMMEI

86



U3y4YeHUs AaHIIMMCKOTO s3bIKa /Mg crenuanbHbix uemeit (ESP) B
COBpeMEHHOM YHUBEPCUTETE KOHCTPYKTUBUCTCKUIM IIOAXO/ TIPEIIOIaraeT:
KOHTEKCTyarpHoe OOydyeHHe: pa3paboTka yueOHOM IIpOrpaMMbl C YIETOM
KOHKDETHBIX IoTpebHOCTell yuamuxcs. B KOHTeKCTe Kypca aHIJIMHCKOTO
A3BIKA [JIA CIIELMAJBHBIX ILiejleil 9TO O3HavYaeT afalTHPOBaTh yIeGHBIN
KOHTEHT K IIpOGeCCHOHAIBHBIM HIN aKaJeMHYeCKUM IeJIIM CTyZEeHTOB,
TaKUM KaK OH3HeC, HayKa WIN TE€XHOJOTWA; HHTEPAKTHBHAA y4eOHAA
JeATe/IsHOCTS. MHTEPAKTUBHBIE y4eOHBIE MEPOIPUATHSA, IOOLIPSIOIUe
aKTUBHOE y4YacTHMe VYal[UXCi B Ipolecce OOydeHWs: TPYIIIOBbIe
IOUCKYyCCHH, TeMaTHYeCKHe HCCIeNOBAaHUs, peanbHble  CHUTYaIlHH,
CBA3aHHBIE C KOHKDETHOH 00JacThi0 [eATeNIbHOCTH; ayTEHTHIHBIE
MarepHajFL. WCIOIb30BAHME AayTEHTUYHBIX MAaTepPHAOB, TAKHX Kak
OTpacjieBble OTYeThl, HAaydYHbIe XypHAnbl WIX pabodre TOKYMEHTSHI, C
I[eJIbI0 O3HAKOMHTH CTYZEHTOB C fA3BIKOM, C KOTOPBIM OHH CTOJKHYTCSA B
cBoeil Oynyueit npodeccuu; 00y YeHHE, OPHEHTHPOBAHHOE HA yYAL[HXCH.
CMellleHVe aKIeHTa C yYHTeNd KaK eJHHCTBEHHOrO MCTOYHWKA 3HAHUI Ha
y4alyxcs, IPUHUMAIOUIUX aKTUBHYIO POJIb B COOCTBEHHOM 00y4eHUU. DTO
MOXKET BKJIIOYATh IPOEKTHI, UCCIEeJOBAHMUS U IIPE3eHTAINH, OTHOCSIIHECT K
KOHKDEeTHOU IesATeIbHOCTH CTy[J€HTOB. [TpumeneHue
KOHCTPYKTHUBHCTCKOTO mogxozna B ESP HampaBieHO Ha TO, YTOGHI CAeIaTh
OIBIT O0ydYeHMs GOJiee 3HAUUMbBIM M aKTYyaJIbHBIM [ OyZyILIMX yCHIIUI
ydaluxcsa, CHocoOCTBYs Gosee TIJIy6G0OKOMY TIOHMMAHUIO S3BIKA B
KOHKPETHOM KOHTEKCTe, B KOTOPOM OHH OyZyT €r0o UCIIOIb30BaTh.

KitoueBsie c10Ba: KOHCIPYKTHBH3M, KOHCTPDYKTHBHCTCKHI IOZXO0Z,
KOMMYHHKATHBHEIE — KOMIETEHIHH,  IIPOPeCCHOHATIbHOe  OOLjeHHE,
CTyZ€HTO-OPDHEHTHPOBAHHOE  OOyYEHHe,  AYTeHTHYHBIH  MAaTEPHAT,
KDHTHYIECKOE MBIIITEHHE

uvonenkhu

YUANRSNNUYUL UNSESNRUC NMIBU QUCBEINCUQRNRSL
UufrNkhuLR gUUTLUYUYRS ZUUULUUCULNRT ULALGLEULR
ZUSNkhy uvnusuuuvernd, NhUNRSUUL OCUSRC UTUUUUL
zuuur

ZnyJuénid puguwhuynynud B guuwjuinduwi junnignpulju
Unnbgdwt wnwtdtwhwwnlnipmnitbipp U ntunmdbwuhpynud  Bu
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oinupn (kqnt unynpljnt bywwnwlubpp: Yntunpnijuhghqdp npytu
ppujut wbkunmpmb b wiqbpiith hwnml tyuwunwlubpng
ntunigdutt  dnnbgnid  tkpwpnd £ nwuwbnnubph wlunpy
dwubwlgnipmiip  ghwnbjhpubph  Abwynpdwiin b wppuwphh
pUpntdwiip ubthwljut thnpdh, hunnppuljgnipyui b dnwsnnnipjui
Uhongny: Untiuwnpnijnhyhquh hhdttwwh uljqpniuputipn pungénud tu
unynpnnh phpp niunigdwt gnpépupwugnid b hdwutwhg hwpniun
thnpdh Juplnpnipniip: Yunnignnuljub dninbkgnidp otiownp nunid k
wlunhy ntumglul, pttwnuunuljut dnwsnqmpjut b jpunghpubph
nusdwt Jpu: Fudwbmljuljhg hwdwjuupuwiunid wugiipkiup hwwnnily
tywwnwlutpny (ESP) ntumgdwt dpugpp dzmll‘dulh huwdwwnbpuinnd
jupnmignnujut  dnnbkgnudp  tkpwend b hwdwmbpumnughl
nunignid  munutwlwt wputh  dbwynpmd hhdi]bpngd
unynpnnubph hwwnndy yuphpubph b hwdwnbpunbph Jpu: Zwwnntly
tyuwwnwlutpny wuqkptuh (ESP) ntumigdwt hwdwunbpunnid uw
owbwlnd £ ntunigdwut pnduwinulnipyut hwdwwyuwnwujuwtignid
niuwbnnutph dwutwghnujut jud wugbdhwlwb npnpunukphb,
huswhuhp Gt phqubup, qhunippiip jud  nbkjuunnghwb;
pbnkpulinpy niumdbwlwh gnpénibknipnil, npp fupujumumd b
niuwbnnutph  wlwuh]  thpgpuusmipniip ntumidbwlub
qnpdpupwght’ fudpught putwpynudkp, ntuypbph
niunidbwuhpmipniiitp, Ynulptn nnpunhtt Jipupbpnn  hpujut
hpulh&wlubp; Jubpulwt ynipkph ognugnpénid husuhuhp Ll
ninpunh  hwoyybwnynipniuutpp, wljugbdhwjut wduwgpbpp jud
wolmwnwyuyph  thwunwpnpbpp.  byunwl  hhnwwbglng
niuwtnnubphtt swinpwgul) wyi 1kqyhl, nphtt bpuwp Yhwinhybku
hpkg  wwywqu Jwubwghunipywt by nruwinpulkinnpni
niunignud munigshg, npuyku ghwunbhph Uhwl wypnip, npunpmpjul
nbknuthnfumu nhyh niunigdwi Uke wlnhy nhp unwtding ntuwing
hhdudtiny UYnulhptwn nmppnh  hbn  juuyws twpuwgstph,
htinwgnunipyniikph b ibpluyugmdubph pw; ghwhwnnd ', npp
ubpwpnud t ny dhuy (kqyh pdwgnipmitp, wpl  (kqulijub
hdunmpnitubph Yhpwenidp hpuwjuwb hpudhdwltpnud, hhdudbng
gnpsuwljut wnwownpuipubph, sunphwinkutiiph Jud
wnpudnhnubkph  Jpw, npnp wpuwgnnud o hpklg
dwubwghnwlwt  ghwnbjhpubpp: Ywpnignquljuwt  dnnbkgdwt
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Jhpwnnidp  ESP-nid  twyuwwnwly nith nunigdwi thnpdt wydbjh
pnjuinuljuhg b hwdwywwnwupwt  nupdul]  nuwbngubph
wywqu  gwlpkphl’ Jupwibing (kqlh wykh Junpp pupotinudp
nuptinn hwdwwnbpunnid, npintn tputp wyh joqunugnpsku:

Puwbugh punkp §niunpninpghqd, Gupnignpulwh dnnkgnid,
humnppulgulub Jupngnipmnibalp, vwulughunwlwi hunnppul-
gnipnil, muwhnpukinapni niunignid,  Jufbpulwmb o,
phliupunnulul vinwdnynipinii

Modern education is experiencing substantial transformations due to its
innovative character. The evolving educational paradigm, emphasizing that
"knowledge is formed in the minds of students" (Zhilin, 2011), takes
precedence as it fosters the growth of both professional and communicative
competencies. The pervasive adoption of the Internet, media, and mobile
communication by students has become so widespread that educators find
themselves obligated to explore pedagogical and methodological strategies
for incorporating these technologies into the academic milieu.

Designing a course for teaching English for Specific Purposes (ESP) in a
contemporary university demands meticulous planning and thoughtful
consideration of students' requirements. Several principles need to be
considered when developing such a course. From our perspective, these
principles can be organized in the following sequence:

1. The examination of the audience should commence by exploring
the distinct features of the target group, namely, students who will be
acquiring English for particular professional or academic objectives. This

will assist in assessing the students' language proficiency, learning
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preferences, specialized vocabulary, and the forms of communication
essential for their prospective professional engagements.

2.  The second stage involves defining the goals of the course. At this
point, clear and specific course objectives are formulated. The language
skills and areas of specialization that will be the main priorities are
identified.

3. The third stage concentrates on authentic professional scenarios,
devising practical situations and assignments that students are likely to
confront in their future careers. Utilizing materials and tasks pertinent to
their specialized field can aid students in grasping the practical application
of language skills.

4. The fourth stage underscores the enhancement of students'
communicative skills, encompassing speaking, reading, listening, and
writing. Instruction should focus on actively using the language,
prioritizing practical application over the mere memorization of grammar
rules.

5. The fifth stage incorporates the utilization of genuine materials,
including articles, videos, audio recordings, and presentations linked to
students' professional domains. This aids in familiarizing them with the
authentic language they will employ in their future careers.

6. The sixth stage entails organizing the curriculum. The entire
course is segmented into coherent modules, with each lesson building upon
the preceding one, enabling students to consolidate the knowledge they

have acquired.
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Implementing these principles in the development of the educational
course should help students create an effective and practical program for
learning English for specific purposes, fully aligned with their needs and
future professional tasks. Thus, the implementation of these principles will
introduce a competent approach to the process of learning English, which,
as we see it, is crucial in the development of language courses.

The need to reconsider strategies in creating educational materials for
higher education is substantiated by the trends of internationalization in
higher education and the heightened demands for the professionalism of
academic practitioners. The broadening scope of scientific endeavors
underscores the necessity for unimpeded collaboration among scholars
globally, underscoring the importance of improving proficiency in foreign
languages, particularly English, as the primary language of international

communication.

Constructivism as an approach in teaching a foreign language for specific
purposes.

Currently, both in national and international academia, there is a
dynamic evolution of methods and instructional strategies rooted in
constructivist perspectives on education (Fosnot, 1996). Constructivism,
within pedagogical philosophy, centers around the core concept that
providing pre-packaged knowledge to learners is ineffective. Instead, the
focus is on establishing educational conditions that facilitate the

independent construction of an individual's worldview through active
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engagement. According to the constructivist theory, everyone shapes their
personal understanding of the world, and each person is distinct in their
perceptions, beliefs, and overall worldview.

Constructivism is associated with influential educational theorists,
including Jean Piaget, Lev Vygotsky, and John Dewey. While there are
variations in how constructivism is applied in different educational
contexts, the core idea remains centered on the active, participatory role of
learners in the construction of their own understanding. It's crucial to
emphasize that educators aren't simply transmitting knowledge to students;
rather, students actively construct it within their own minds. They engage
in discovering and transforming information, comparing new information
to existing knowledge, and revising outdated rules. The constructivist
approach to learning views the learner as an active participant in the
knowledge acquisition process. Over the past three decades, constructivism
has developed into a distinctive teaching concept, emphasizing the holistic
development of the creative aspect in the learner. (Wang, 2014).

Examining the works of M. Driscoll (2000), D. Jonassen (1994), and E.
Von Glasersfeld (1995) dedicated to the application of constructivism in
foreign language education has facilitated a clear definition of what
constitutes a constructivist approach to language learning. We align with
the definition put forth by O. Tarnapolsky (Tarnapolsky, 2012, 2016), who
interprets this approach as the specific development of a professionally
oriented foreign language course in a non-language university. This

approach provides students with opportunities to spontaneously acquire
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skills and abilities in foreign language professional communication through
instructional activities that simulate professional practice, with the latter
being carried out using the language being studied.

The constructivist approach is considered one of the most effective in
modern teaching methodology for a foreign language for professional
purposes for several reasons:

e  Students subconsciously acquire the language through
communication in simulated professional situations.

e  Such communication not only allows students to unconsciously
develop English language skills for professional purposes but also enables
them to gain professional knowledge and skills through this type of
communication (Polenova & Postukyan, 2014).

e It facilitates the integration of the study of English for professional
purposes into other university courses with a professional focus.

e  This integration enhances students' motivation to learn a foreign
language for professional purposes because they recognize and realistically
evaluate the utility of language knowledge for professional development
and future careers (Polenova & Pshugusova, 2015).

e  The constructivist teaching and learning model is based on the
principle of learner autonomy (Holec, 1981), which, during professional
communication, even in simulated situations, transforms into a creative
process because professional interaction is always associated with problem-

solving.
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e  The principles of problem-based learning and learner autonomy
keep students constantly engaged in the process of seeking professionally
relevant information, crucial for accomplishing their creative professional
learning tasks. Since such research is conducted using professional sources
in English, it becomes extremely important for mastering the language of
professional communication.

An important component of the learning process is active cognitive
activity — students will continually update their own mental models to
reflect new information and, consequently, construct their interpretation
of reality. This allows them to demonstrate their unique abilities and chart
their own educational path. To stimulate students, it is necessary to create
conditions for learning where they directly interact with the study
material. Only direct contact will allow them to extract meaning from the
provided information. This provides a basis to assert that constructivist
learning should take place in a corresponding environment that allows for
active learning. The works of M. Tam (Tam, 2000) and P. Honebein
(Honebein, 1996) present the key characteristics of constructivist learning
environments that should be considered when implementing constructivist
teaching strategies:

e  Relationships between teachers and students are built on principles
of collaboration and the possibility of delegating authority.

e  The role of the teacher is reduced to that of a coordinator and
mentor.

e Instruction is conducted in real contexts using authentic materials.
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e  Student-centered learning predominates.

e  Various formats of presenting information are employed, including
video, audio, text, and so forth.

e Teaching is customized to meet students' needs, providing
alternative options and formats to enhance flexibility and optimize learning
outcomes.

According to researchers, integrating learning into realistic and
meaningful professional contexts is considered one of the main goals of
constructivism. Therefore, authentic learning emerges as a key concept in
constructivist theory because authentic teaching methods help achieve the
main objective of connecting new knowledge with existing knowledge,
encouraging students to acquire an authentic educational experience.
According to the Language Education Implementation Program, which
encompasses language instruction in bachelor's and master's courses,
authentic General English courses, professionally oriented courses for
economists, lawyers, etc., video materials, as well as websites, are actively
incorporated with a reliance on the needs of the students.

In the constructivist approach, educational content relies on authentic
material with thematic relevance to students, suitable for application in a
professionally-oriented context. The utilization of this content takes
different forms, including both group and individual activities, fostering the
construction of fresh, independent knowledge.

A fundamental principle of constructivism asserts that the relationships

between teachers and students are rooted in collaborative principles. In this
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framework, the teacher's role goes beyond being a simple conveyor of pre-
determined knowledge; instead, they serve as coordinators and mentors in
joint educational ventures. Their primary duty involves creating scenarios
that encourage cognitive engagement. Simultaneously, the learner's role
undergoes a qualitative shift as they pursue their professional interests
through the learning of a foreign language.

Educators adhering to the constructivist approach are held to particular
standards, which encompass their capacity to coordinate project-based
initiatives, analyze scenarios through case studies, engage in professionally-
oriented debates and discussions, and establish an environment conducive
to expressing diverse perspectives on a given issue. The objective is to
accomplish a distinct communicative task.

Implementing the Constructivist Approach to Teaching Specialized
Foreign Languages in Higher Education.

Practical Principles:

Systematicity of professionally relevant information A textbook or
course in ESP shouldn't just be a mix of professional topics, random
materials, and exercises. Instead, it should be a thorough and informative
summary in English, presenting the fundamental and organized aspects of
the student's future profession or specialty, covering key aspects of the
future specialist's professional activities. The lack of a well-organized,
comprehensive grasp of professional communication in a student's
awareness impedes the efficient development of foreign language

professional communication skills. This contributes to the prolonged and
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challenging process of acquiring adept professional communication skills,
particularly in ESP courses. This difficulty could be mitigated if these skills
were initially cultivated through a systematic understanding of professional
knowledge.

Authentic content Utilizing real materials thematically linked to
students' professional fields to ensure the practical applicability of the
language being studied. The instructional approach should serve as a
platform for English communication among students within a targeted
professional context. This communication should be facilitated through
educational activities that accurately replicate real-world professional
practices and authentic communication among future specialists. In this
context, professional communication aims to reflect scenarios where
prospective specialists are likely to exchange information in English to
address professional tasks. Educational materials, especially speech samples
and models, should be authentic. The authenticity of materials is considered
a crucial prerequisite for the successful teaching of ESP because, otherwise,
students miss the opportunity to learn from authentic examples in a
professionally oriented context. Educational materials are deemed
authentic when they are created by native speakers for native speakers and
were not originally intended for foreign language learning purposes.
Therefore, professionally-oriented materials for an ESP course can be
considered authentic if they were prepared by native speakers or experts in

the field for other native speakers, as well as professionals in that field.
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Integration of all types of speech activities into the educational process
The four primary types of speech activities are naturally integrated into the
professional setting. For instance, drafting a contract (writing) may require
reviewing additional documentation (reading), consulting with business
partners during negotiations, phone conversations (speaking and listening),
and exchanging email correspondence (writing).

Collaboration Between Teachers and Students Building relationships
based on collaboration, where the teacher acts as a mentor, encouraging
learning through joint educational activities.

Project-based Activities Organizing learning in the form of projects,
allowing students to apply language skills in real scenarios relevant to their
future professional activities.

Discussions and Debates Conducting discussions and debates on
professionally-oriented topics to develop language skills and stimulate
critical thinking.

Individualized Approach Considering individual needs of students and
providing opportunities for independent research and development of
language competencies.

Assessment Based on Production Activities Assessing students' language
proficiency based on their ability to apply language skills in professional
situations.

Technological Support Using modern technologies, such as interactive
online resources and communication platforms, to enrich the learning

process. Informational competence in English for students encompasses the
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abilities and skills of future specialists to locate and effectively utilize
necessary professional information across diverse English-language
information channels, facilitated by modern information technologies. This
competence is intricately linked not solely to students acquiring the target
language within an ESP course but also to the reality that a substantial
amount of global professional information, particularly on the World Wide
Web, is presented in English (Graddol, 2006)f. Consequently, only
professionals equipped with informational competence in the English
language can tap into the wealth of the most recent and crucial
advancements in their respective professional domains.

Development of Communicative Skills Emphasizing the development of
effective communication skills in a professional environment, including
written and oral communication.

Real-life Language Use Scenarios Creating situations that simulate real-
life language use scenarios in students' professional activities.

Formation of Professional Literacy Striving to develop language skills
necessary for successful functioning in a specific professional field.

Designing a curriculum for studying English for Specific Purposes (ESP)

in a modern university with a constructivist approach can be highly

" Graddol, D. (2006). English Next. Why Global English May Mean the End

of English as a Foreign Language. British Council.
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beneficial. Here's how the constructivist approach can be a crucial principle
in the development of an ESP curriculum:

1. Relevance and Authenticity:

Constructivist Principle: Constructivism emphasizes the importance of
connecting new knowledge to existing understanding and real-world
experiences.

ESP Application: In an ESP curriculum, the constructivist approach can
ensure that content is relevant and authentic to the specific needs and
contexts of the learners. English language skills are taught in the context of
the students' future professional or academic pursuits.

2. Active Learning and Engagement:

Constructivist Principle: Learners actively construct their knowledge
through hands-on experiences, inquiry, and problem-solving.

ESP Application: Incorporating active learning strategies in the ESP
curriculum, such as case studies, simulations, and project-based
assignments, allows students to engage with language in meaningful ways
related to their specific fields of study or professions.

3.  Collaborative Learning:

Constructivist Principle: Collaboration is essential in constructivist
classrooms to promote diverse perspectives and shared understanding.

ESP Application: ESP often involves communication within specific
professional or academic communities. Collaborative activities in the

curriculum, such as group projects or discussions, can mirror the
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communication patterns students will encounter in their future workplaces
or academic settings.

4. Individualized Learning Paths:

Constructivist Principle: Recognizing and accommodating diverse
learning styles and individual differences is a key constructivist principle.
ESP Application: ESP students in a modern university are likely to have
varied linguistic backgrounds and career goals. A constructivist ESP
curriculum can allow for some degree of individualization, enabling
students to focus on language skills that are most relevant to their specific
needs and interests.

5. Problem-Solving and Critical Thinking:

Constructivist Principle: Constructivism emphasizes the development
of critical thinking skills and the ability to solve real-world problems.

ESP Application: An ESP curriculum designed with a constructivist
approach can incorporate activities that require students to analyze
language use in their specific fields, solve language-related challenges, and
think critically about effective communication within their professional or
academic domains.

6. Assessment for Understanding:

Constructivist Principle: Assessment in a constructivist approach
focuses on understanding and application rather than memorization.

ESP Application: Assessment methods in the ESP curriculum can
include authentic tasks, presentations, and projects that demonstrate the

practical application of language skills in the students' chosen fields.
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In summary, the constructivist approach can be a crucial guiding principle
in developing an ESP curriculum in a modern university. By promoting
relevance, active engagement, collaboration, individualization, critical
thinking, and authentic assessment, this approach can better prepare
students for effective communication in their specific professional or

academic contexts.

REFERENCES

1. Driscoll, M. P. (2000). Psychology of learning for instruction. 2nd
ed. Needham Heights, MA: Allyn & Bacon.

2. Fosnot, C. (1996). Constructivism: A Psychological theory of
learning. C. Fosnot (Ed.) Constructivism: Theory, perspectives, and
practice. New York: Teachers College Press, p. 8-33.

3. Graddol, D. (2006). English Next. Why Global English May Mean
the End of English as a Foreign Language. British Council.

4. Holec, H. (1981). Autonomy and Foreign Language Learning.
Oxford: Pergamon.

5. Honebein, P. (1996). Seven goals for the design of Constructivist
learning environments.

6. Jonassen, D. H. (1994). Toward a Constructivist Design Model.
Educational Technology, April, p. 34-37.

7. Polenova, A. Y. and Postukyan, M. M. (2014). The Issue of Early-
Stage Language Professionalism for Bachelors Specialising in Economics.
Journal of Economic Regulation, 5(1), p. 128-133.

8. Polenova A. Y. and Pshegusova G. S. (2015). Foreign Language as a
Tool for Professional Mobility Development for Students Specialising in
Economics. Journal of Economic Regulation, 6(1), p. 129-136.

9. Tam, M. (2000). Constructivism, Instructional Design, and
Technology: Implications for Transforming Distance Learning. Educational
Technology and Society.

102



10. Tarnopolsky, O. (2012). Constructivist blended learning approach
to teaching English for Specific Purposes. London, Versita, 254 p.

11. Tarnopolsky O. B. (2016). Diversification of the constructivist
approach in teaching English for professional purposes at non-linguistic
University. Visnyk of Dnepropetrovsk University of Alfred Nobel. Series :
Pedagogics and psychology, no. 2, p. 312-319.

12. Von Glasersfeld, E. (1995). A constructivist approach to teaching.
In L. P. Steffe & J. Gale (Eds.). Constructivism in education (3—15). Hillsdale,
New Jersey: Lawrence Erlbaum Associates.

13. Wang, Z. (2014). Effective teaching in college English classroom
under construction theory vision. Foreign Language World, 4.

14. Zhilin, D. M. (2011). Instructivism and constructivism — dialectical
opposite strategies of learning. Pedagogika, no. 5, p. 26-36.

103



