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TEACHING ESP ONLINE: ACTION RESEARCH

The extensive application of online ESP teachingaooount of the Covid 19
pandemic, and its tendency to become a norm, fmllsomprehensive research into
today’s experience, to furnish us with vital cldes more efficient performance. This
paper provides an overview of the basic researclowime education, its pros and
cons, types of delivery, and focuses on the ustheofLMS Moodle platform. It
highlights the benefits of the Moodle instrumerttabl kit for teaching listening,
reading and writing and surveys the gaps and litiitegs of the online mode in
teaching communicative language which is essemti&lSP for humanities. The paper
discusses the specifics of such instruments as teark, role-play, humour and
feedback in online framework. Next, it examinedrb&uctor's part and impact in the
Moodle classroom. The paper concludes with a d&onsof blended education and
flipped tutoring, expressing hope that targetechtedogical developments will soon
enable to conduct fully integrated communicativinenclasses.

Key words: online education, ESP teaching, Moodle tool kitmomunicative
language teaching, discourse, flipped classroomias@ontact

Online language teaching has been with us for rti@e a couple of decades,
and many learners have benefited from the chancenobte learning. The scope
has covered both General English and ESP coursssg la suitable option,
especially for businessmen, medical and servicdamps and many those whose
time, face-to-face learning outreach or other eglatircumstances were restricted.
Traditionally, these were one-to-one classes caedudo the choice of the
customer, and research in this field was mainlynoleéed to improving the LT
delivery methodology and securing a better techmodd tool kit for language
teachers.

However, with the Covid-19 pandemic, things haveinged drastically,
involving whole classes of students in the onlidaaation process, posing urgent
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demand for proper technical support and engagingrary of language teachers
with little or no experience in online teaching.

The situation calls for comprehensive research omithdelay, as with the
forecast of prolonged or unpredicted pressing aistances, online language
teaching to wider audiences has a growing tendemtycome a norm. Extensive
research in today’s experience can offer many egpians about what works well
and what does not, and furnish us with vital clieemore productive teaching and
learning. And who, if not the practicing languagetructor, can provide insights
into the matter through Action Research.

Background information

Online education came into existence in 2002. Sthea large numbers of
students have enrolled for online courses: worladglts [...] to continue their
studies while in the job, [...], and “kids - to helpem learn additional things”
/White, 2017: 7/.

It took off successfully, gaining ground fast, withe advancement of
technology and the imperative of lifelong learnihge to globalization processes.
Best universities and educational institutions dwite readily embraced the idea
of spreading knowledge to wider masses in a maost-effective way”, creating a
new market of online courses both for young anditastudents. As Shvidkoy
notes, “Online education is democratic and avaglablmasses. It has become the
great leveler’ lseiakoit, 2020: 11/.

Today “some of the finest websites that offer higiality education online are
Coursera, Khan academy, Udemy, MIT, University ofddd, etc. And for many
university departments for Continuing Educationirlcourses have been widely
popular” /Bettinger and Loeb, 2017: 34/.

“We are living in a world of lifelong education, dthanks to online education
it has become possible for many. The processesadleration are irreversible.
Online has come to stay,” claims Varlam®agnamos, 2020: 57/.

Many believe that online college training and degrmay be the wave of the
future. As Schinkten noted in her tutorial, “nevehrologies, more students in
college and the growing demand for online instarctare coming together in a
way that suggests that the future of higher edogaits digital and distance”
/Schinkten, 2016: 3/.

Schools have also welcomed the introduction of nenlcourses in their
educational process. For quite a while already “Machools throughout the US
are providing the kids with the option of distarhearning” /White, 2017: 15/. The
word optionis key here, aslistance learninchas existed as awption parallel to
traditional learning, constituting a fraction o€ttvhole system.
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Along with the advent of online courses ongoingeegsh has been in progress
to outline and define the scope, the means, thturkssa and intricacies of this
newcomer in the education realm.

Many scholars believe that the mode of instruct@epends upon institutional
and program standards as well as each profesqupiteach to online teaching and
student interaction” /Schinkten, 2016: 4/. As “T$tgle of online course delivery
matters,” the pre-pandemic research acknowledgeddlfowing types of online
schooling:

1. Blended, which combines online learning with a @eramount of face-to-

face instruction

2. LMS and media platforms, which are exclusively vietsed, including e-

mail and mobile phone

3. Synchronous online teaching, when students engagéass at the same

time

4. Asynchronous online teaching, when student engageimelass does not

occur at the same time.

So far, the choice of the type of an online colnae rested with the institution
or the professor delivering the course or the keaiin case options are offered.

According to Robert Monroe, the Director of the i@al Hybrid MBA at
Carnegie Mellon University, it is certain that “Agh quality degree earned in an
online format should not fundamentally differ fraancampus-based degree. The
only significant difference should be the way thhe classes are delivered”
/Monroe, 2010: 161/.

So, it is assumed that accredited online programst thhe same standards as
accredited on-campus options. In the Strategic SafaMinnesota State University
it is stated that online students are not onlyrtcoeinter all mandatory coursework,
but also gain experience with new technologiesctviis one of the advantages of
online courses /Davenport, 2018: 17/.

However, with the pandemic situation in the wotlte only format of online
education available today remains media platformd Bearning management
systems, of which Moodle is the most widespread. dites sudden surge of
Moodle implication in an immensely diverse envir@mh calls for thorough
research, in the field of language teaching as.wallK. Jeong observes: “In case
of Moodle as the learning management system, fellpwesearch may be needed
in the broader context, so that the effectivendsshe suggested method and
strategy can be proved to be reliable and valiednd, 2017: 4847/.

But before turning to the discussion of online laamge learning, ESP in
particular, a glimpse into online education resegairtto those numerous arguments
or reasons that researchers and market expertg fonith to explain its dynamic
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takeoff is important. A brief statement of the pawgl cons quoted in literature will
help to form a reference ground for further dektiens.

To give credit to the innovative approach and bieméfat online learning has
brought in the world of education, researchers ifpesome of the many
advantages it bears:

« Online degrees open up higher education for stgdargoor countries.

¢ Online education is less expensive or costly.

* Online degrees are accepted as readily as traglittiiplomas.

e There is a great variety of programs and courses.

e Students study at their convenience and flexibility

* One can go to class when and where is best fohkim/

« By avoiding commuting, students save time and money

« One can get a degree without quitting the job.

However, along with many pluses, authors undertiedtain challenges, too,
that online education poses. Here are some of them.

e Strongmotivation. The learner should b#onglymotivated.

* Online education hampers the person’s communicdévelopment.

« Online education diminishes social aspects. Ittradcial interaction.

* Lack of face-to-face interaction.

e Lack or absence of practical application of the uireml theoretical

knowledge.

« Possible deficiency of technical skills to dealhwitomputer technology.
Newer and more advanced software utilized by onhs&uction resources
can leave some students (and their professorsingtat screens of
gobbled-goop.

* Self-disciplineis essential. One has to leaself-regulation and self-
direction

e Technological reliance. Submissions can be dedfroydost by computer
hiccups.

e Technological costs and scheduling.

« Conflicts in learning styles.

« Standardization of coursework materials still inqgess /Jennings, 2010;
JleBuna, 2011/.

Looking into the pros and cons of online learning rgalize that in order to
arrive at a more or less successful outcome mastgriaand characteristics are to
come together. These eventually evolve aroundéh&ral, core actor — the student.
Can online education appeal and meet all his/hedsieCan the student perform at
his/her best in this new environment?

The student in online learning, as the bottom tifiehe effectiveness of the
system and its bearer, has been the subject of ndsgussions. Scholars
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distinguish between three different types of edoocatfor different types of
students: “1. Education for creators (students itbng creative inclinations), 2.
Education based on developing competences and,s&illThe mixed type, when
creators acquire competencies as well. For whiockigdoes online learning work
best? What technologies are needed for each tyeeudation?” Misanos, 2020:
18/. This issue poses great challenges both font#ogy developers and academic
staff alike. The field is immense, diverse and clicaped, requiring long-term,
large-scale fundamental research into all nookscamahies of the phenomena, one
of them being online foreign language acquisition.

Education developers (both in technological sensé eontentwise) dig
deeper, aiming further perfection. Language teach#searchers, too, actively
study the impact of online language learning.

At present a most diverse range of English teachbimmne courses via online
platforms are offered worldwide by many renownedversities, as well as the
British Council, integrating Teacher Training cass General English, ESP,
TOEFL, IELTS courses, English for Socializing, Tglening, etc.

The pandemic period has set its own claims forh&urtresearch. It has
accelerated many processes demanding new cluesaamdre comprehensive
study.

Research Questions

The research questions we are going to tackle sbalpe in the process of
online teaching, a several months’ experience,nduthe pandemic lockdown.
They evolve around four main issues:

1. The possibility of having an integral ESP classromom the technical
point of view. What impact does the technical mamagnt and support
have in creating an integral and fully functionteB§P classroom?

2. What socio-psychological aspects enhance or hitmgepursuit of creating
an integrated ESP classroom?

3. Which ESP teaching essential components are viabline teaching
and what is left out?

4. What instruments can be implemented to set up fectafely working
online ESP classroom?

Methodology

Having special interest in online language teacland after completing two
certificate courses on the subject in 2019, my n@incern was its practical
implementation. So, in addition to being an onliaeguage instructor, | also
turned into an observer, surveyor and a reseasmhéypical of action research. |
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used note-taking, questionnaires and interviewsigagient feedback, assessment
and statistics.

The participants of the study were ll-year andydkr bachelor's program
students of the Faculty of International Relati@isYSU, doing the courses of
“The Basics of Diplomatic Intercourse” and “Diplotita Correspondence”
respectively. Each group consisted of 17 studéltis. course of “The Basics of
Diplomatic Intercourse” taken in the second semestgered 64 academic hours,
while the course of “Diplomatic Correspondence” poised 96 academic hours.
4/5 of the scheduled lessons were actually conduotdine, starting with the
March f'temporary lockdown.

From lecture room to online screen classroom

The quick and abrupt turn to exclusively online @ation platform, because of
the pandemic lockdown, was stressful both for sitgland professors, for some —
even a shock, despite the fact that for about t@mesters blended learning was
being gradually introduced into the education psscat YSU. The sudden cutoff
from the traditional learning mode called for haatijustment psychologically and
technically, and brought about swift changes inntenagement of the academic
content. Instruction materials and assignments \weneediately reshaped and fed
into the Moodle system.

However, it took students some time to learn totheeMoodle tools properly.
And more interesting is the fact that it took studesome time to realize and
accept the reality that online education is asossriand even more demanding
endeavor than in-class learning, and that the atdsdand requirements are the
same for both.

Which are the factors that induced tladjustment perio@ With today’s
digital-native generation one should assume thasuuh phase should have been
needed. Still, in reality, the ll-year and Ill-yeatudents went through an
adjustment phase that lasted a period of 5 to ¥4. déhis fact has to be taken into
account for future.

In theBackground informatiomve quoted sound arguments of scholars that, as
stated above, online learning requires a high le¥aiscipline, strong motivation
and complete self-control. As different from onlidearning, during in-class
education the university environment, the peers, atiministrative guidance and
professors’ physical presence create a favorablleurior the student to keep track
of learning, thus, functioning as a sort of a legdeven for some, a straitjacket.

Whereas, in the event of online learning, the stude left of his/her own
accord, in the relaxed atmosphere of his/her hdoeyr lounge with no visible
challenge to keep up and persevere. This is orikeofeasons of the need of the
adjustment phase.
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Another reason for this adjustment phase lies enftict that a great part of
undergraduates, because of young age and theysepatific academic tradition,
is being shaped as a student acquiring advancedirigaskills and education
standards throughout university years. So manyheintare still in the process of
gaining learning and socializing skills appropritdethe university level, and find
it difficult to overcome that path quickly and yeinselves.

It is not a coincidence that in many countries, Ania among them, the
introduction of online education started with Masteprograms, as graduate
students are seen and, actually, are already slzaqkdell-organized learners and
individuals. For information, the pioneer of onlieducation in Armenia was the
Master's program in Management and Social Sciencganized by the National
Academy of Sciences of RA jointly with the AcadeofyPublic Administration of
RA in 2017.

Thus, online education, with its full reliance @thnological communication
has created a cosy home nook, where students cenatademic interaction at
their fingertips, at the same time keeping absofteedom to escape from the
screen or class at any wishful moment. And to getoeganized group of
responsiblestudents takes some time.

The adjustment phase also takes the professor gféats to put their
students back in track, to drive home the fact thatdisciplines delivered on LMS
platforms are as mandatory, important, regularstaddard as the in-class ones.

Adjustment phase
Days Student participation Absenteeism
(34 students -2 groups
1-5 16-21 18-13
6-14 22-29 14-5

The figures of student participation (i.e. presemace involvement in the
education process) and absenteeism indicate thht little previous experience
students need certain time to switch in to fullirmalearning.

Research also shows that students with less kngelesihd language
competence try to avoid public exposure duringrentilasses, and either cave in in
their shells or drop the classes for all. The ratiboth groups is notable: 5 second-
year students out of 17, and 3 third-year studeat®f 17 preferred either passive
or no participation. In an in-class environmentsthestudents might have had a
better chance not to fail. However, during onliearhing, when they have to
manage and overcome all by themselves, the outtona always promising.

The transfer to exclusively online classes is fraugith other complications
as well. When conducting synchronous online clagsben all students are online
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simultaneously as the university standard is) whitke participation of each
student is a norm, poor internet connection or eotian failures or power cuts
disrupt the flow of the education process, dropphig or that student or students
out of the screen class, thus damaging the desingdome. Performance
interruptions that happen in the LMS systems lewvddhe required quality,
resulting in distorted understanding, straineceligtg, unwelcome hiccups in the
work which is, otherwise, at full swing and instapiin the rhythm of the
scheduled tasks and pre-planned lessons.

Unfortunately, we have to bear in mind that their@nllesson might be
fractured because of technical problems, one coelcer know when or to what
extent. At least, this is the case with develogiaogntries. This leads us to the fact
that participants can never be sure whether thécpkar student or students who
are to fulfil certain tasks during the session,oading to pre-arrangement, will
bring in their participation or not.

We can also never be sure of the true, full cansit of the group and cannot
count on it, because one cannot know who, at wpariod of time will be there
with you, connected to LMS either by private or soother technical reason.

Another hindering moment in teaching discoursdésfact that no matter how
thoroughly the teacher plans his/her work, the camébsence of students (be it
because of power cuts or poor internet connecticsome other reason) can cause
disruptions, or break the flow of the ongoing task.

One can never be sure of the true constitutiomefgroup, neither fully count
on it, because it is often not clear who, at whaiqa of time will be there with
you due to various circumstances. So, sometimssribt possible to accomplish
the fully planned lesson.

| call this phenomenon a ‘hanged classroom’, whichs not actually happen
in conventional in-campus teaching.

ESP in action

The Moodle instrumental tool kit

The ESP online courses for the students of the Ifyacd International
Relations are delivered on the LMA of Moodle.

Moodle was originally developed by Martin Dougiantiedacilitate educators
to build online courses with an emphasis on clasarointeraction and
collaborative structure of learning contents. Imbines almost all instructional
strategies and tools in one space and is quitectefée in promoting learner
autonomy /Jeong, 2017: 4851/. Moodle also creatstaof “freedom island” for
professors and student alike, enabling profesamrisnplement a wide range of
teaching instruments and unfold a significant vauof materials and subject-
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specific information, combining the curriculum cent with their own
elaborations. Meanwhile, students enjoy the autamusmmode of work, as Moodle
Is available 24/7.

The Moodle front page of the Course renders anliexteopportunity to put
together the course materials, using various io8tm tools and present the
detailed planning of the ESP course, maintainimgappropriacy and coherence of
its components.

| call this functional page aprganizer:in the weekly assignments section the
instructor can feed in all the necessary infornmatabout different types of
assignments, upload pdf materials or download wdemm the net, set completion
dates and grade standards, specify terms relatédisgoor that assignment, and
eventually set his/her mind at ease that all thgopmarganizational points have
been covered and stated, and students can in naniggyany of them. This is an
important moment both for the instructor and thedehts, because now they can
distinctly see the type and load of the work tocbenpleted, and plan, organize
themselves and manage their time accordingly.

It is taken for granted that the course materialhenMoodle organizer should
encompass the whole material-to-be-covered, incatipg all the units or sections
or subsections of the curriculum. This will giveid¢nts the opportunity to opt for
the best grade when they fulfill it completely.

Another requirement to meet while putting down #Hssignments onto the
organizer is that they should be designed so asgare the recurrence of the new
language feed. The once passed language mateviglidsteappear over and over
again, in different forms or in a more complicateit, to secure deep fixation.

The function of the organizer which enables to I&dy incorporate video
materials with various tasks assigned, is anotligh® benefits of the Moodle
platform. It gives students an easy access to thide® materials with just a click,
thus granting them a ready watch, which later itatds the fulfilment of the tasks.
An easy start brings a pleasant continuation.

Here is a shotlist of the resourcethat can be fed into the weekly organizer:

Course information (e.g. the course syllabus)
Assignment instructions

Sharing course news

Lecture materials

Media

Weekly activities

Weekly readings

General writing resources

. Presentation resources

10.APA citation resources.

©CoOoNORA~WDNPE
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While making presentations online, instead of tradal class presentation,
online students narrate slideshows and post thelos to the LMS for peer
feedback /Kumar, 2015: 42/.

As to the instructor, based on the feedback lodp stiudents, the organizer
helps the instructor to steer the class with constaljustments (new types of
assignments or modification of the existing onegd ithe direction that works
better, adapting it in timdlbromaesa, 2020: 18/.

Another organizational feature of the Moodle, whistequally beneficial for
ESP students or any other language classhésprogress indicatorThrough
assignment completion and grading charts studeatalart and informed of their
own progress concurrently. It is a good stimulatod, at the same time, a spurring
aid for those students who are more dependentamtegr When students see their
grades for the completion of various assignmentghenchart, which is being
updated constantly, they better assess their oagrgss and adjust accordingly.

It is worth to note that during in-class teaching @o not practice such a
comprehensive, detailed and flexible schedule arganvidely, probably missing
something essential, something that would stimuratege vigorously students’
further work and motivate them.

Communicative language learning and limitations ebcial contact

With a second look at the resources list of assegrimand types of activities
that students can successfully complete, we sete Maodle fully deals with
multiple facets of listening, reading and writifihe Moodle platform is also well
used for making presentations, talks and speeches.

But how do things stand witihe communicative aspect of languaggrning?
Does Moodle give enough facilities, opportunitiesnalieu to each student to
develop these competences? We all know that fostiidents of the Faculty of
International Relations first and foremost in ESBammunication, discourse.

And as any discourse implies at least two pariessase of LMS, too, it
should be built on the interaction of two or monedents online.

While dealing with the listening, reading, writing presentation assignments,
one student participant could be considered enowih,discourse — it is not. The
above-mentioned activities certainly presupposalesitu speech, but it has a
declarative rather than discursive character. Mefin some clarifications and
Q & A are being under way while referring to thistbat task, which, by nature is
discourse. But it comprises only a small part o thork. Whereas, we are
speaking about the dynamic, fully communicativeiattion of two parties, which
in many cases turns out to be the only way of tbeiadization of the newly
acquired communicative language — essential pathe@fESP concept for future
diplomats.
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During in-class lessorsvery effective instrumental toslinviting students to
make up a dialogue ad hoc on a given topic withdiven language material in
twos or threes, collaborating, discussing and piegathen to present it in a role-
play in just about 2-5 minutes.

Is this kind of activity possible during onlineaskes? Unfortunately, no. It is
impossible to put 2-3 students together in a teahich technically breaks the
group into about 8 pairs, on a screen and ask @boedte different scenarios
working together in separate groups. The screers do¢ give that possibility.
Even if the instructor asked the designated paitlaborate on a different online
platform and then return to the general one to-ptdg the final version of their
work, it is both time consuming and technically @dicated. The result is a mess
and a waste of session time with very little outeoiVhereas in the lecture room,
it is one of the most dynamic, creative and progacivays of learning new
communicative language, which students adore.

So, this type of work, even if we challenge the Lig&sibilities, breaks the
rhythm and dynamics of the online lesson, onlyreate little. After a couple of
failures students quitted the idea to repeat it.

A contrary statement might claim that special grougpeer assignments can
be given to students to prepare out of online ekds/ collaborating with each
other at a different time, in a different formandaeventually present the “ready”
produce to the online classroom as a teamwork /Ku2@l5: 41/. The counter
argument has many “buts”. First, this is not a $poeous, on-the-spot work,
which is essential while teaching/learning disceurSo, it does not meet this
purpose. Then much extra time and effort is spenbehalf of students to set
things going, arrange the meetings, discuss thermalg, elaborate the creative
component, etc. It is practically not feasible. Téfficiency rate on the scale of
communicative language acquisition is rather loao Tong, too much effort, little
result. Though with pairs of bright and diligenudgnts the implementation of
discourse in this format is possible and can beeuiccessful, the downside is that
you cannot apply it for the whole group becauséndividual differences. In the
two groups studied it was possible to form only@kable pairs for this activity: 2
pairs in the Ill year and 4 — with the Il-year stuts.

Online education promoters claim thgiioup work on LMSin our case —
completing certain team projects, is possibleslsurely another possibility of
language learning through embodying the ESP larguagterial into a new
content. However, the type of the team work, whiegan members collaborate
shoulder-to-shoulder often preventing or foretgllimach other’'s thoughts and
actions, where there is a “wireless” bioenergy agdergy, an overlapping and
give-and-take of ideas and enthusiasm during ol@gses is missing.

112



Utnthul

Students’ learning setting and behavioural dualism

Each student, being in a totally different envir@mnrather than the lecture-
room, is already placed within the limitations thhé space boundaries imply.
From different settings of their home studentsrarefully able to switch into one
common line of ideas transmissions and discussion.

That is, online creates a group rather than a teard,the effectiveness of
group work is far less than that of team work.

Being in different settingsdistances students psychologically, too. For, at
home any person behaves differently than at wodceplor school. There are
different behavioral norms and dress codes. Dudnfine sessions these two
behavioral norms mix and come into clash. No mdttew great the teacher’s
unifying efforts are, the societal and class défexes project more vividly during
online classes, especially in team projects. Stisdere on their own territories and
they do not feel much obliged to comply to the gahecommon norms. Some
students succeed, some fail to successfully meegause of this psychological
dualism. Being in a segmented, fractured classroonthe screen students often
lose track of the sense of unity, something wh&kd characteristic to in-campus
classes.

Another factor which glues the language class twmgetis humour
Unfortunately, it has little room in the onscredass. Being a group phenomenon,
humour sparks within interaction and facilitatesdemstanding and language
acquisition. Meanwhile, communication in onlinetisef tends to be more formal
and restrictive for the use of humour.

In the same way, and because of the reasons sthtsakrole-play, when
students simulate negotiations, summits, confegencean essential tool for
teaching language for diplomacy, is also a raresgoe the screen. My attempts to
use role-play during my online classes can be naaake‘failed”.

As a consequence, the lame, insufficient implicadad opportunities of the
discourse tool kit leave students with the reatifygrasping the required ESP
language but not being able to learn to use itgng@mnd to the full.

The instructor in the grip of technological constitats

Another important issue is the question feedback during the discourse
practice In the lecture room, where stimulated languagealirse among students
is on, the instructor intensively, though unobtvel}, corrects or puts things right,
and the conversation is not cut off, it goes on.

While online, it has proved to be incomparablyidifft, both technically and
psychologically, to wedge in into students’ speeahily and harmlessly in order to
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correct the errors. Online students turn unnatutalhse at interruptions, and the
flow of their speech is broken.

Thus, online creates problems with the teacheradifack, because of
a) technical difficulties, b) excessive opennes®nbne public attention for the
students, c¢) impossibility to use body language exith-lingual means to make or
provoke corrections. Teacher-student contact pravest rather formal.

| cannot agree with the statement by K. Jeong ‘thata whole, the use of
Moodle and flipped instruction could help not onlstudents’ English
communicative competence but also their interaatiomnd socio-cultural
competence” /Joeng, 2017: 4850/. We should sepetat@ctional communicative
competence from that of the ‘socio-cultural’ ons, these are totally different
faculties, though interconnected. Practice shoves$ timline learning is way far
more distant from achieving proper language compative skills than in-class
learning for the reasons discussed above. Liveacbrand immediate physical
proximity are essential in the development of comitative competence.

Different urgent situations can oblige to resortotdy technical intercourse,
but it can never fully exchange the natural soa@ivity. The author of the article
“What happens when students lack social interatttaaims that the “social aspect
of learning doesn’t disappear entirely... It only &riges” by making classes
interactive through various technical tools (videesail, social media, etc.)”
/Kumar, 2015: 41/. But how well does all that wevith ESP or language learning
in general? Deficiently. Practice shows that simgle to its technical structure
online learning favours more teacher-centered ratthen student-centered
learning, though many claim the contrary, whichacually true for one-to-one
classes only.

The task of théanguage instructowho is delivering online classes to a group
of students is more difficult and energy-consumitigs a truism that it is the
teacher that makes students love the subject amk ard on it, by imparting
his/her energy of mind and spirit.

During in-class sessions the teacher’'s enthusiasinzast are multiplied by
the energy of those students who have already taliglspark, and the joint effect
is mesmerizing, pulling into the stream the neubrgbassive ones. In this way the
energy and knowledge exchange proceeds easilysortaof naturally electrified
atmosphere.

Meanwhile, during online classes thésergy convergencdoes not happen
because of technical restrictions, and the wholeldw of keeping up the needed
energetic mainstay lies with the instructor.

The instructor pursues the goal of quality perfecton the one hand, and
crafting an individual who will be carried on widducation, new knowledge and
long-range goals on the other. This requires hagpgratory work, high level of
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focus and commitment and the ability to choose eoahpile the best for the
students to gain the most for quality educationlyGuich approach and attitude
bring about trust in the instructor and studenegfchoice to learn more and better.

This is why, it is no surprise that most profesfostructors end up their
online working day absolutely exhausted.

ESP within the frame of the flipped classroom

When discussing online educatiotine issue of flipped classroom@rises.
Within the limits of this article we can only castglance and single out certain
points related to ESP. The notion of “a flippedsslmom can be described as a
setting where that which is traditionally done Iass” is now done at home and
that which is traditionally done as homework, isMnoompleted in class /Basul,
2015: 29/

It is true that flipped classroom “serves the pphe of personalized-
differentiated learning, student-centered instarctiand constructivism”, when
students take responsibility for their own learniBgsul 2015: 34/.

And the idea of flipped classroom is a welcome tgvier different lecture
courses that aspire to transform the dull delivefya set of facts into a lively
discussion and transmission of knowledge.

But in the ESP course, all learning is, in factsdzhon the flipped system —
the students study the material thoroughly at hamed, in class the validation and
correction and further consolidation of the languagaterial proceeds. This is,
actually, what we always do, be it in-class or malieaching, as language learning
already presupposes the type of preparation whitippeed classroom requires.

We believe that ascribing certain extraordinarytiufess to flipped classroom
in language teaching, “... including videos of refd-kituations” or “ready-to-use
rich content”, is not a prerogative of a flippe@dsdroom, it is simply a norm in
language education. Flipped classroom is an inhéeature of any language class,
be it online or in-class. And to present it as sibvimg new that online teaching
brings, ascribing novel clues to it, is not faiwtrds the traditional language
teaching as a whole, ESP including.

Final considerations

The paper analyzed the practice of teaching ESiReoduring the pandemic
lockdown, which had left LMS and media platformtlhs only available format of
online education.

The study revealed that the switch to online laggukearning required an
adjustment phase stipulated by many factors ofosesychological and technical
character.
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The diverse and multifunctional instructional tda that the LMA Moodle
platform provides, helps to create a compreheraidewell-organized curriculum
that serves best for teaching listening, readirgywvariting competences. While the
development of ESP communicative skills leaves muachdesire. Due to
technological limitations, such important langudgarning activities as ad hoc
simulations of negotiations and interviews, teanrkwvdiscussions and role-play
are practically not feasible. The restricted usehwiour and underuse of body
language result in a more formal onscreen conteih, in its turn, complicates
instructor’'s feedback on students’ speaking peréorce.

These findings bring us to the conclusion thatr@nlESP teaching is best
when incorporated in blended education, becausah@& case of ESP for
international relations specialists, where commation is key, only online
teaching and learning leaves a big gap in the attoun of language skills and
competences, which can only be filled by face-tefgroup tuition.

We, surely, do not discard the vision that due dggeéted technological
progress, in the near future it might be possibl®@rganize such communicative
online classes, when multiple algorithms of teamh p&er-to-peer work will enable
every learner, individually and in groups, to papate in the discourse process
simultaneously, without disrupting or being diseghtworking towards a common
goal of learning, revising or consolidating theuiegd language material.
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U. PUPUSUV - Cwnpnily tyqunpuiuph hwdwp wuqpbup hbnwywp
nwunigdwti thnpdwnnyayuiti pnipg. - <nnywdp Moodle hwdwlwngsw)hu
hwppwynd hwwny bwywwwlubiph hwdwp wug|pGuh nnigdwtu thnpdw-
nnRjwu gbpindnyentt £, npunbin wunpwnwnéd £ uunwpynd niuyunpnd,
pupbtipgwuntentu U gpwynp funup nwuwywuntijhu Moodle-h gnpdhpwywaquih
pudbinwd huwpwynpnyeyniuubipht, huswbu twl' wju uwhdwuwhwynuubphu,
npnup wnlw Gu hwnnpnwygwywu |tqyh htinwdwp nwnigdwt dwdwuwy:

Pwtwih pwnbp. htnwdwp Yppnienit, |Ggyp nwnignd  hwnndy
Uwwuwwlyubph hwdwp, Moodleh gnpdhpwlwqd, hwnnpnwygwywu |Ggyh
nwunigntd, nhuyntpu, 2poqwd [uwpw, unghwwywu othnwd

A. BABASIH — Ilpenooasanue ESP onnaiin. uccneoosanue 6 oeiicmeuu. —
JlaHHas CTaThsl TOCBAIICHA UCCIEAOBAHUIO ONBITA MPETIOAaBAHUS AHTJIIMUCKOTO SI3bIKA
JUTSL CTICIIUANILHBIX IIeJIe OHJIAliH C HCIOJIB30BaHHEM O00Pa30BaTENIbHOW IIaT()OpPMBI
Moodle. PaccmaTpuBaroTcsi MpakTHYECKHE BO3MOXKHOCTH 0a30BOr0 WHCTPYMEHTAPHS
Moodle nyis 00ydyeHus: ayIupOBaHHIO, YTCHUIO U MHCbMY. OTMEYarOTCS T CIOXKHOCTH
W OTpaHUYCHHUS, KOTOPbIE BCTPEYAIOTCS B IMPOIECCE NPENoJaBaHUs KOMMYHHKATHB-
HOT'O SI3BIKA TIPH JUCTAHIIUOHHOM O0y4YCHUH.

Knroueevie cnosa. nuctaHiimoHHoe o0Opa3oBaHHWE, IMPENOJaBaHUE AHTIIMKACKOTO
SI3bIKA JIJIS CIICIIMAIBHBIX 1ieliei, nHCTpyMeHTapuit Moodle,00yuenne KoOMMyHHKATHB-
HOMY $I3BIKY, TUCKYPC, IIEPEBEPHYTHIN Ki1acc

Lbpywywgyb £ 25.01.2021

Gpwofuwynpyt £ 6NMNL Hhywuwghnwwt dwnwjnypjuu b
dwutwghnwywu hwnnpnwygdwu wdphnuh Ynndhg
Cunniuyby b nmywgpnipjwu' 14.04.2021
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